
  

 

 

The Geography Curriculum here at SARCHS is built around reading and literature. In a 
nutshell reading it essen$al to the curriculum. Teachers within geography use literature to 
underpin and enhance the curriculum. Geography is a dynamic and ever evolving discipline 
which requires teachers and the curriculum to be up to date with new geographical theory 
and case study detail. As expert readers, our geography team o=en share valuable insights 
on literature that has interested them or has succinct links to the curriculum, to which can 
be passed on to pupils in lessons to develop our teaching of geography beyond the 
PowerPoint. 

Developing language, vocabulary and literacy is an integral part of learning geography as it 
allows pupils to develop sound geographical understanding. It is through language that 
pupils understand geographical concepts, develop their geographical thinking and 
communicate their ideas. Language enables pupils to access geographical informaCon, 
undertake geographical enquiry and allows them to order their thinking in order to develop 
reasoned arguments.  

By reading in geography, we allow all pupils to gain a wider and deeper geographical 
knowledge. This will prepare all pupils for life in Modern Day BriFain by; enabling pupils to 
understand real world issues; ensuring all pupils have the opportunity to experience issues 
from different perspecCves using a variety of lenses; and by helping pupils to begin to 
understand their posiCons and responsibiliCes in the world.  

Some units are constructed around books and their narraCves e.g. The Almighty Dollar by 
David Dharshini. By teaching through rich texts created by fantasCc authors, we can make 
clear connecCons between geographical concepts (e.g. globalisaCon) and reality as pupils 
are forced to think about the ‘story’s meaning’ throughout. This book especially allows 
pupils to ‘think geographically’ as they make connecCons between the phenomena at a 
variety of scales. Pupil’s locaConal knowledge and understanding of space and place 
develops as the scheme of learning develops and through the repeated mapping of the of 
the journey. It provides the opportunity for our pupils to look through different lenses and 
perspecCves. The schema developed by pupils in using literature in this manner is invaluable 
and helping develop the ‘story of the curriculum’ and underpin key concepts.  

 We teach our pupils that keeping up to date with relevant and contemporary literature is 
essenCal for a geographer in order for ideas to be appropriate and relevant therefore, the 
geography departments literature is dynamic and under constant review. For example, 
Fac?ulness by Hans Rosling was first published in 2018, of which one of the key concepts 
and ideas is that our world view is distorted by out-of-date reference points and data. In our 



ever-changing world it is important that as a department we update elements of this unit or 
remove it all together in due course.  

Where our pupils will meet literature within the KS3 & KS4 GCSE curriculum is outlined 
below: 

 

 

 

 

 



 

KS3’s emphasis is around developing good reading habits that will last a lifeCme regardless 
of their intenCon of conCnuing to study GCSE geography and beyond. 

One area of focus is the use of vocabulary. Understanding a word and the context is ‘power’ 
when it comes being a geographer. 
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Whilst we expect much of the basic and familiar Tier1 vocabulary to be accessible, Tier 
2 vocabulary words are robust, high-frequency words that students encounter across 
the variety of text planned across the curriculum. They are not widely used in speech 
and daily conversation. Unlike Tier 1 words, Tier 2 words are not usually learned 
naturally or independently because students do not hear or use them in 
conversation. As part of the delivery of the curriculum class teachers plan for 
encounters of Tier 2 vocabulary through questioning or explicit teaching to ensure that 
pupils understand the word and its context.  

 

 

 

 

 

 

 

 

 



All units have explicit subject vocabulary specific to each unit. This Tier 3 vocabulary is 
provided to pupils as home learning at the start of each unit in both KS3 and KS4. Parents 
are encouraged to test their child and/or acknowledge their revision. This is subsequently 
tested in class to increase autonomy and reading fluency of all our pupils. All geography staff 
will model this Tier 3 vocabulary in lessons and challenge pupils to use it also. An example of 
the KS3 vocab home learning can be found below. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Some text is used to introduce a topic and provide a sCmulus for the forthcoming lesson, 
others are provided to pupils as home learning to consolidate knowledge and 
understanding. However, most of the literature and reading tasks in geography at St 
AugusCne’s are used to enhance the learning of the curriculum. This is delivered in a 
standardised manner using the ARCH strategy outlined below.  

 

Ac@vate 

Teachers acCvate the learning by asking pupils to recall their previous learning or acCvaCng 
the enquiry process (what, why, when, where, how?) in response to a sCmulus. By doing so it 
provides our pupils with an insight into what the text might be about. Expert readers use 
predicCon to help understand the text. By acCvaCng the learning of our pupils, we are 
assisCng them in this process.  

Read 

Teachers will use different reading strategies depending on the group being taught and 
ability level. In many cases the classroom teacher will read the text as the expert reader. By 
reading aloud with expression and appropriate prosody as this ensures readers of all ages 
and ability ranges can hear how a word is pronounced which assists pupils in encountering 
new vocabulary. Tier 2 and Tier 3 vocabulary will be explicitly interrogated and queried to 
ensure understanding of the meaning of the words and their context. Teachers may ask 
pupils to read on behalf of the class, however ‘popcorn reading’ is a strategy not used by the 
department as not to create anxiety; we want to create a love for reading rather than 
dread! 

Comprehend 

All text used in class will have associated comprehension tasks. Reading comprehension is 
the ability to read text, process it and understand its meaning. It relies on two, 
interconnected abilities: word reading and language comprehension (being able to 



understand the meaning of the words and sentences). The Activate and Read parts of our 
approach to reading will help our pupils effectively comprehend the text.  

Good comprehension is vital if reading is to have a purpose, if a reader is to engage with and 
learn from a text and, ultimately, if a reader is to enjoy what they’re reading. 
Comprehension tasks are then self-assessed by pupils, ensuring all have a secure 
understanding of the text. 

Highlight Key Ideas 

Text in lessons is not simply an add on, they are part of the curriculum. Assisted by the 
comprehension task, pupils are able to highlight the key content and context. When we 
make sense of a text, however, we don’t just remember the exact words and phrases we 
read. Rather, we form a mental model of what the text describes by integrating the sense of 
the words and sentences into a meaningful whole, like a film that plays in our head. This is 
essential for our pupils as they develop their geographical understanding in being able to 
draw on their knowledge gained from encountering rich texts.  

 

 

In geography we read beyond the wriFen word and show pupils how to read data, graphs, 
charts, maps and other visual sources. OpportuniCes to ‘read’ from these sources are 
extensive throughout the curriculum, as increased exposure develops autonomy and 
fluency. Some examples of the disCncCve features of reading beyond the wriFen word can 
be found below:  

• Visuals/Photo/Sketches – These are typically idea dense. Using the geographical 
enquiry process (what, why, when, where, how?)  we learn how to read from these 
sources to acquire new informaCon or build on previous knowledge.  

• Graphs/Tables/Data presenta@on – Pupils understand how to interpret various 
forms of data presentaCon. They understand the importance of idenCfying trends, 
paFerns and anomalies. They understand the need to read a key and units to 
understand what the data shows.  

• OS Maps – With extensive opportunity to pracCce their skills within the curriculum, 
pupils understand symbols, how to use 4 and 6-figure references, measure distance 
and use direcCon.  

 


